This is a description of an introductory Spanish and Spanish American literature course at the University of Akron. Its major feature is the grouping of 100 plays, novels, and collections of short stories by the students into a 7-point difficulty-interest scale. Inclass procedure is explained and suggested methods for assigning reading materials are included. Also presented is the audio-lingual rationale for usina class recitation and discussion of reading. (An
For each book our students read, they fill in and return a 3 X 5 card on which they indicate:
(A) The total hours spent, separately, on reading and on preparing the class narration.
(B) The degree of difficulty, separately, for the language and the content of the book, using a 7-point scale from "_1) very easy; could have read it earlier;" to "_7) very difficult; more than just challenging; enough or almost difficult enough to give up;" its mid-point being "_4) well-suited to my present ability."
(C) Whether they found the content: _1) always interesting enough for them to want to read on; _2) bored them at times; _3) bored At least once a year, if not each semester, we study the reactions expressed and arrive at a rating or revised rating for each book based on both the easy-to-difficult and the degree-of-interest values the students have indicated. Thus, at the present time, our mid-point rating of 4 goes to:
Pedro Antonio Alarcen, El sombrero de tres picos (New York: Holt, Rinehart and Winston, 275 SHOP-TALK paiiola (New York: McKay, 1952) . Donald A. Yates and John Dalbor, Imaginacion y fantasia: Cuentos de las Americas (New York: Holt, 1960) .
The following rate a 41/2: Manuel Galvez, Las dos vidas del pobre Napoleon (New York: Saibners, 1963) .
Manuel Martinez Azaiia, La forja de los suerios (Boston: Houghton Mifflin, 1963) .
Raznón José Sender, Crónica del alba (New York: Appleton-Century-Crofts, 1946) .
Since the cards were last revised just prior to their presentation with this report at the last December meeting of AATSP, and are the first ones in a decade and a half of use to employ the 7-point scale, our future ratings are expected to be much more reliable. Perhaps, if there are enough requests, we could publish a yearly rating and free our colleagues in the field from being at the mercy of unreliable statements made in the first pages of so many books.
In actual practice, we realize the reading comprehension and literature aims by getting each student to read in Spanish as many plays, novels, and short stories as he possibly can within the time he is obliged to devote outside of class: six hours per week in a course of three credits. So far, at The University of Akron, several students have read 35 books in one semester; the fair students, around a dozen or 15; the D students, at least a half a dozen. The correlation, of course, between the number of books read and the over-all grade of the student can get just as unpredictable in specific cases as other factors in our grading system.
We accomplish the reading comprehension and literature aims mainly by helping, expecting, and actually getting the student continually to acquire a faster and more efficient reading ability through performance in Hispanic literature. After completion of the course, most of our students confess that they read faster in Spanish than they ever did in English. This involves:
(1) Reading by whole sentences instead of by single words.
(2) Figuring out the specific meaning of words through their contextual use instead of looking them up. Only when the student is willing to look in the mirror and say to himself: "You miserable wretch, you failed to figure out the meaning," is he justified .in looking at the vocabulary or a dictionary. There is no objection, however, to checking on himself subsequently.
(3) Avoiding the actual translation process and grasping the content quickly and directly.
(4) As long as he understands and doesn't bog down, tiraing himself so that each day he can read more per unit of time than he did the day before.
(5) Reading the easier books first, for instance, our present number 2 ratings:
Edgar Neville, El baile, comedia en tres actos (Boston: Heath, 1962 Our 3:
Antonio Buero Vallejo, En la ardiente oscuridad (New York: Scribners, 1954) .
Antonio Buero Vallejo, Historia de una escalera (New York: Scribners, 1955 ).
Alejandro Casona, La barca sin pcscador (New York: Oxford, 1955) .
Alejandro Casona, Corona de amor y muerte (New York: Oxford, 1960) .
Alejandro Casona, La dama del alba (New York: Scribners, 1947) .
Leopoldo Alas (Clarin), Cuentos de Clarin (Boston: Houghton, 1954) . Federico Garcia Lorca, La zapatera prodigiosa (New York: Norton, 1952 With our complete acceptance of the audio-lingual environment and the great satisfaction that it brings us, we are constantly concerned with that which supplies and nourishes conversationreading: its objectives and their fuller realization. We find no conflict here. Our conviction, based on years of experiment and research, including experience with NDEA Institute participants, is that the audio-lingual environment can be very effective in furthering the realization of reading comprehension and literature aims. We reject the idea that there needs to exist an irreconcilable'bone of contention. We are willing to help the so-called pure audio-linguists in the transitional stage, where they often don't know what to do to develop reading; and we are willing to help their opponents, who often react adversely because of a lack of understanding augmented by fear and insecurity.
At The University of Akron, all of our students take the introductory courses in Spanish and Spanish American literature via an audio-lingual orientation. Students talk in Spanish during the entire fiftyminute class period. They are divided into seminar groups within the same course, section, time, and classroom.
Each student narrates the novel, play, or one or more short stories which he has read before class and expresses his personal reactions and observations to the members of his group, who in turn, may comment and ask for opinions, amplifications, .or clarifications. The apportionment of time per student in any particular day varies depending on the nature and length of the material itself as well as on the ability and particular preparation of each student. However, by the end of the semester, it's pretty safe to say that the students have used their opportunities fairly equally.
Since, usually, no two members of the same group read the same books, the students not only get a direct acquaintance with Hispanic literature through the medium of the eye outside of class, but they also do it as they listen to each other in class; and they ARE held responsible for this lingual-audial learning.
Free conversation, then, is used to reinforce the reading and literature objectives. It becomes an integral part of the course. It serves literature In turn, literature con--tributes to conversation not only by providing content and interest or motivation, but also through its vocabulary and patterns of speech.
Undoubtedly, you must have already asked yourself two questions. One is: How can one depend on or develop his audiolingual abilitythat is, how can one get the students of various backgrounds in quality and quantity to perform in a Spanish that delights the native and makes him, in turn, ask how it is possible? First of all, let's glance rapidly at the remaining titles in our number 5 rating:
Hymen Alpern, Teatro hispanoamericano (New York: Odyssey, 1956 ). Marco Denevi, Ceremonia secreta y otros cuentos (New York: Macmillan, 1965 These, as the titles in the other ratings, consist mostly of contemporary works. We prefer these in the introductory courses because it is essential that the student deal with the modem idiom as he reads for content and assimilates the language which he will use to express himself in class. A traditional, conventional introduction to literature course progressing through the Medieval, Renaissance, Golden Age periods, etc., is not proper for developing an audio-lingual environment of the type we need for communicating with the Spanish-speaking peoples of today. We keep in mind that the student's reading of literature must also serve the language aims of our audio-lingual orientation.
The other question is: What does the instructor do? He listens and may correct and complement in Spanish, of course, from his greater background in the life and the works of the authors, in the literary movements and their significance. He guides, motivates, and sets the stage, including its atmosphere. He also corrects the use of the language. In each case, the instructor uses his judgment as to the "type of errors he will correct and as to how many corrections he will make for the particular student, since two students may be at different stages of fluency and this will influence the number of times each can safely be interrupted for a language correction, etc.
For each occasion that the instructor wishes to evaluate and record a score for the student in his audio-lingual performance, he uses one of our other 3 X 5 cards which have printed on them a 10-9-8-7-6-5-4-3-2-1 option to be encircled after each of the following considerations:
(1) The student's presence (as in other work fields, one is paid for the days worked); this indicates at least a minimum of preparation and dependability.
(2) Audibility: how well he can be heard by his group members anci the instructor. The degree is important in the give-and-take, mutual teaching-and-learning situation of the audio-lingual orientation.
(3) Quantity of narration: the better students in each group are always expected to take up the slack.
(4) How much, how well, and how easily the speaker explains vocabulary and ideas that trouble his listeners. How he does this reflects on the adequacy of his preparation and progress in learning.
(5) The extent to which the student assimilates corrections and does not repeat the same error.
(6) Assimilation of new vocabulary and patterns of speech found in his reading. (11) Minimum of groping for words; progress in the elimination of the American "uh" sound during and as a substitute for a pause.
(12) Phrasing and intonation, linking. Which of these thirteen will be conSsor-TAuc 278 sidered during any one specific occasion and their weight in arriving at a grade will depend on the judgment of the instructor at the particular sequence of time.
Thus, the instructor is an active participant of each seminar group successively or semi-concurrently. However, the instructor should inject himself as sparingly as possible. In our concept of the audio-lingual orientation, the students have the floor or platform. In a sense, the instructor is offstage. When a student tends to look and talk tb him, the instructor reminds him to talk to his group members. The instructor sits so that he is not facing the speaker on whom he is focusing his attention. The student's eyes must be on his fellow-students to make sure, always, that he is communicating successfully with them in Spanish (and this is more of a job than communicating with the instructor who practically knows ahead of time what he is trying to say). If the speaker notices the listeners' eyes to be puzzled or troubled, he must paraphrase or explain the troublesome expression he is using. Now for a look at a specific group of students: in our current day class, half of the members may be considered majors or minors in Spanish. With the exception of one who had spent a summer in Mexico and another who had lived in Argentina for a while, the students came into the course having in common little experience in conversation in Spanish. They were and still are far from being a homogeneous group. in ability.
On the first day of the semester, two portions of the Spanish form MA of the MLA-Cooperative Foreign Language Tests were administered to them. Jn LISTEN-ING COMPREHENSION, they placed in the following mid-percentile ranks: 95, 93, 93, 90, 89, 83, 83, 82, 82, 75, 67, 67, 62, 56, and 47 . In READING COMPRE-HENSION, they ranked: 94, 91, 90, 89, 87, 85, 82, 79, 75, 70, 70, 70, 69, 69, 50, and 45 . Some that ranked high in READ-ING ranked low in LISTENING, and vice versa.
During the first three weeks of the semester, all members of the class read the same books, in this order: La barca sin pescador, En la ardiente oscuridad, and Pensativa, all of which they had been required to buy in order to avoid the initial rush and competition. They usually buy three or four each semester.
In class, the original eighteen members were divided into six groups of three. Although the students were not informed of it (and I don't believe in spelling out all my why's and wherefore's), each group contained one of the higher, one of the middle, and one of the lower Reading and Listening comprehension combinations of the mid-percentile ranks.
On the first day of class, they were instructed that beginning with the second day, they would talk on each book in Spanish during two class periods and would take a written test on the following class period. In each instance, the best of the three students, whoever he or she might prove to be, would immediately begin the class hour by saying to his group members: "Con su permiso." This, I assured them (with a bit of tongue in cheek), would automatically eliminate their being stigmatized with boldness or monopoly, as might possibly be the case if one started talking without asking permission. "Naturally," I added, "the others would all be equally considerate and courteous and would immediately grant permission by saying: `Suyo,' .and 'Tuyo."
The first speaker was to speak as long as he could without wasting time in groping and pausing unduly. He would concentrate on what he remembered easily and not worry about missing some points.
I explained that any amount of undue worry or fear of forgetting would be selfdefeating since it in itself would cause a loss of memory. I would be satisfied with the positive aspects of their performance and would never inflict a third-degree on them.
If at any time the speaker did become aware of having left out something important, all he needed to do was to say: "Punto atris," and the other members of the group would know that he was flashing back, so to speak. The listeners should supply wards to the speaker whenever they could. When sure of themselves, they should also correct the speaket's errors. After the speaker talked all he could, the others Would fill in, make comments, ask him-questions, and. discuss content, style, etc., to the extent that they could and wished to. As one group would get through, its members would join the others still talking.
After the third week, they were instructed to make sure that they no longer read the same books as others in their group. They were given a list of the 160 titles, all in the University Library: the plays and novels with a number 6 rating as well as all collections of short stories would be found on open stacks; the rest, on three-day reserve with the privilege of one renewal. I recommended that they read the easier books first; but if the number 2's were all out, they should try a number 3; if the 2's and 3's were unavailable, they should try a 4, etc.
Periodically, I recombined the groups as the students revealed by their performance both their reading comprehension and audio-lingual proficiencies. By midsemester, the poorer students had been adequately shown the higher standards of the better students and what they themselves should be striving for,..Also, as the person responsible for the progress of the class as a whole and for each individual according to his potential, I could not afford to continue the drag of the poorer students on the better ones. So I regrouped the sixteen survivors into eight couples of fairly equal audio-lingual performance in tlass. This permitted me to give more appropriate attention to each inclividual with the minimum of interference with those who did not need the same focus.
At the stage they were in at the time of this report last December, I would not have hesitated to pair off any of the top ten with a native, as I did the year before when I had two Cubans taking the course; and as I am doing this semester in which I have a Colombian as one of our class members. I was doing it the first Jemester in the evening section, in which I had two natives: one from Madrid and the other from Havana, just-as I am doing it now with the same ones plus a Panamanian.
In the evening section of the year before, I had a Chilean, a Panamanian, a Peruvian, and a Cuban all in the same class with nine Americans. I rotate the natives every three or four weeks with the top Americans in the class.
When I say, "I would not hesitate," I mean it literally and with the following in mind: (1) that the American student must make so few mistakes in language that he doesn't become a pain or a bore to the native; (2) that the ikmerican must communicate the content of his reading so successfully in Spanish that the native feels that he has been made adequately acquainted with it and does not need to read the book himself, although he may be attracted to it and may wish to read it anyway; (3) that through hearing the American's command and assimilation of the language, and watching his expression when the American is listening to him, the native has confidence that. he is being understood sufficiently when he relates his own reading and expresses his own re.
SHOP-TALK actions and opinions. As of December 17 (and with two more weeks before semester exams), :he books read and reported on in Spanish by the members of the day section numbered as follows: 25, 24, 22, 22, 19, 18, 18, 17, 16, 16, 14, 14, 14, and 13 . Even the minimum could be considered a respectable number for an introductory course in literature.
Some students had become so motivated and enjoyed the literature in the audio- 
